The relevance of the present study is due to the importance of the foreign language learning experiences designed by university educators for their MSc students and implemented using distance learning tools. The main objective of this paper is to examine and evaluate the content design of a foreign language course taught in nonlinguistic universities as exemplified by the "Business Foreign Language" course for MSc students. On the basis of the proposed priority learning activities, as well as the specific features of distance learning tools, the authors offer a Learning design (Conceptual map) of a 'Business Foreign Language" course for MSc students. The training course content is presented as a set of foreign language learning experiences and activities. The findings of this research advance educators' thinking about the need for the design content to include flexibility that enables a teacher to adapt, revise, refine and reflect on the design while implementating distance learning tools.
Introduction

Urgency of the problem
In recent years the advent of the internet and widespread use of computers and i-things such as iPads, iPhones have led to a huge growth in distantly delivered learning and study.
Among all the objectives determined by the Act of the Ministry of Education and Science of the Russian Federation No 137 of May 6, 2005 "On using distance educational technologies" (http://www.edu.ru/dbminobr/mo/Data/d_05/m137.html) and the Federal Law dated February 28, 2012 "On inclusion of changes to Federal Law "On education" in the part of electronic education, distance educational technologies" (http://base.consultant.ru/cons/cgi/online.cgi?req=doc;base=LAW;n=126574) the modernization of educational programs and their contents is seen as a priority along with enabling teachers to design and implement their own modules, courses and programs aimed at promoting efficient foreign language learning experiences implemented using distance learning tools.
The launch of new foreign language teaching standards, development of appropriate curricula and effective foreign language learning design including both national and foreign experience in this field are required by the processes of education internationalization (Grigoryeva et al., 2015: 123) . From this perspective, the problem of designing effective foreign language learning experiences and its implementation at higher education institution in the context of education internationalization is one of the most important issues of the modern national pedagogy.
For university educators, designing effective learning experiences requires them to draw together their specialist domain expertise with appropriate teaching strategies, while integrating the range of digital technologies that are now commonplace in higher education. This represents a significant challenge for even the most experienced university educators (Bennett et al., 2016: 1) .
Today, a considerable number of universities in Russia are investing in the development of various distance learning programs, and foreign language courses are no exception. Therefore, in a number of high institutions the tendency of decrease in lecture hours is observed, up to full reduction of some disciplines or their replacement with video courses (Frolova et al., 2016) . Blended learning technology in teaching foreign language presents much interest to language teachers throughout the world. Unlike pure e-learning which refers to instruction delivered via electronic media, blended learning creates a personalized mix of face-to-face and digital learning experiences for each student . Most higher education institutions offer distance learning format in addition to traditional on-campus programs, particularly, for MSc students, implemented using distance learning tools. It should be noted that distance learning will not work if the university does not have a well-constructed electronic learning environment including computer-supported collaborative learning, electronic learning resources and learning administration system (Borisova et al., 2016b) . However, the algorithm of language teaching content and methodological support implementing in the language training have not been worked out completely yet. In practice, most e-learning platforms often only contain control tasks (texts, tests, exercises) that students may download, perform, and then send to tutors for checking, at best, via e-mail. Besides, they are often limited to a specific course and cannot be considered efficient in view of enhancing ESP classes with web-based e-learning. Rather than acting as supervisors of learning, universities may increasingly become providers of services, offering the infrastructure and opportunities for skills development to support appropriate and effective e-learning based on a wider range of options (Vasbieva, Klimova, 2015: 8) . So, university educators struggle with designing of training courses implemented using distance learning tools that can effectively engage MSc students in developing their knowledge and skills and prepare them to learn online to increase their professional competence. The use of such technologies prepares the learner for an adequate perception of reality, helps to avoid the state of uncertainty, stiffness, which is experienced by a person who first appeared in a real foreign environment. With their help, students prepare themselves for real contacts with representatives of other cultures, learn to understand their business partners and learn how to effectively communicate to achieve their goals (Vasbieva, Kalugina, 2016: 59) . Therefore, to ensure an effective foreign language design for future MSc students in Finance and Economics implemented using distance learning tools, it is essential to examine two intertwined factors: 1) competence-based curriculum requirements and expected learning outcomes 2) specific services and applications of distance learning tools contributing to the development of these competences Within this framework, we can design a structure of a foreign language course, providing for the development of all kinds of speech activity, as well as academic skills in the field of information search, analysis and processing, as well as strategic skills in the field of independent research and professional activities.
Any process of result achievement involves passing a number of successive stages and phases of activity. In our study instructional designing is aimed at achieving a specific result, i.e. the design of foreign language teaching content for future MSc students in Finance and Economics in the context of education internationalization and new requirements of labour market in era of globalisation.
Review of Literature
In recent years, research into learning design has become very popular. S. Barab & K. Squire (2004) , P. Cobb, J. Confrey, A. diSessa, R. Lehrer & L. Schauble (2004) advocated the methodology of design-based research to address the complicated and integral nature of existing learning design problems. M. Bower (2016) claims that "while design-based research is not strictly considered to be a learning design concept or practice, its typical focus on improving learning and teaching in technology enabled environments means that it is often used in learning design contexts".
A learning design is defined in methodological literature as "a sequence of teaching and learning activities, a plan for potential activities with learners, which is to be distinguished from a particular implementation of this plan with a particular group of learners" (Bower, 2016) .
The vast majority of research on design support has generated a multitude of different approaches, contributing to different aspects of Learning Design (see the Learning Design Conceptual Map, Figure 4 in Dalziel et al. 2013) . Some have emphasized the development of tools to support design so that educators generate their design ideas (e.g., The Learning Design Support Environment (LDSE) project explained in Laurillard et al. (2013) ; and see Conole (2013) (2013) and Borisova et al., (2016a) . Bennett et al., (2011; 2015) has sought to understand more about the fundamental design processes educators adopt in an effort to identify the context in which design occurs, the types of decisions that are part of the design process, and where support might be best located (Bennett et al., 2016: 1) .
The literature on learning design poorly investigated the issues of the content design of a foreign language course implemented using distance learning tools and taught in non-linguistic universities as exemplified by the "Business Foreign Language" course for MSc students developing professional competence.
Methodology
The study has been undertaken as part of the methodology of pedagogy, methodology and fundamental pedagogical works considering information and communication technologies, ESP e-learning and teachers' contribution to educational process. The following methods have been used in our research: the key pedagogical and methodological principles of designing modern study programs, the analysis of learning design literature, analysis of information-and-analytical skills required for the implementation of project tasks, evaluation of educational outcomes, systematization and generalization of facts and concepts, modeling, method of expert evaluation, design of foreign language learning experiences for foreign language distance course taught in non-linguistic universities as exemplified by the "Business Foreign Language" course for MSc students.
Results and Discussion
The purpose of this research paper was to implement an analysis of Educational Standard of Higher Education for MSc training in "Finance and Economics" that would show the next set of skills to be formed and developed in the framework of the "Business Foreign Language" course. To plan the syllabus, we made four decisions:  focus on English for specific purposes as more than 50% of MSc students are employed in different financial fields;
 introduce topic-based syllabus which will allow to create different tasks targeted at development of professional competencies;  plan communicative and interactive course to make classes more learner-centred;  select foreign language learning experiences and distance learning tools which will allow students to feel that they are progressing. The first day of class we administered a simple proficiency test, developed by the teachers of the Department of the Foreign Languages at the university. We asked 40 MSc students to complete a needs analysis questionnaire (see Fig. 1 ) to determine whether their perceived needs were the same as the ones that had been predicted.
We had expected students to select reading and listening as their priorities, and business and specific topics they would like to study within the course. However, the students have selected writing and speaking as the skills to be required. It can be explained by the fact that they are the skills less developed in bachelor's degree programs and the most necessary in international professional contacts.
The fact that students selected «scientific topics» came as a surprise. We expect that this result is due to two factors that we had not foreseen: 1) MSc students need to complete a thesis based on laboratory or library research by the end of their studying; 2) More than 20 percent of MSс students are planning to take postgraduate qualification which requires solid logical and criticalthinking skills developed by means of «scientific topics». As figure 1 shows, the students chose asynchronous e-learning activities as the most preferable ones as asynchronous events are time-independent.
The students considered expositive methods which require learners to listen and read or observe to be less efficient in comparison to collaborative and application methods. However it can be combined with other methods and can be used for acquiring information which is a crucial thing for learning process.
Application methods were of great value according to the summaries of students' expectations because they could give an opportunity to apply knowledge and principles to a concrete situation, involve them in practical activities including simulations or research activities.
From a level test we found out that the students ranged from intermediate to upper intermediate level in English proficiency: 37 percent were intermediate level, 63 percent were upper intermediate. This result meant that new innovative foreign language learning experiences are required to motivate upper level students, to make them progress.
We decided that the course would devote 20 minutes weekly to each of the four skills, including 10 minutes for revision. Managing a classroom of students at the different learning levels was a challenge for the teacher that is why students were paired and grouped as either "like-ability" or "cross-ability." "Like-ability is where students of the same proficiency level work together. The benefit of like-ability matching is that similar needs of the students can be addressed. Cross-ability is where students of different proficiency levels work together. The benefit of cross-ability matching is that the higher-level students can help the lower-level students" (Roberts, 2007) .
Considering the available time (only thirty six hours) and the results of the questionnaire we had to make conceptual map (thematic plan) and identify ways of working with the material. Table 2 shows the content that we decided to focus on in the course. To assess students' performance in the course we created tasks that accounted for 60 percent of the final grade. The assessment covered the skills and aspects we had worked on during the course: reading, listening, speaking, writing:
1. Glossary creation -300 terminological units (20 percent); 2. Literature review (reading 250 pages) on the subject of the course (20 percent); 3. Presentation of research results on the topic and its discussion (20 percent).
Before the exam, the students took a practice test on the web-page so they could assess themselves. The final grade was made up of the grade for the final test, attendance and work in class (10 percent), homework (10 percent), the written assignment (10 percent) and speaking activities such as case-study, role plays, project work (10 percent). This distribution was beneficial for Msc students with a low level of English proficiency who had made a great effort during the course. The following table summarizes the main characteristics of each type of question presented in the final test: Table 4 contains the students' ranking the efficiency of distance learning tools implemented in the course. The results show the order in which the students ranked the distance learning tools and the percentage of students that ranked each tool in first, second, or third place. «Chat and IM» gained great popularity among the students as we used these tools mostly for competitive problem solving, brainstorming, preparing debates.
E-mail based tools took the second place as it is the simplest mechanism for direct, one-to-one communication between the teacher and learner. Moreover the e-mails were used for responses which might embarrass the recipient in case it is posted in a public space. Such distance learning tool as Whiteboard was ranked as the third most efficient distance learning tool. It turned out to be surprising because Needs Analysis Questionnaire ranked it as the least preferable one. It can be explained by the fact that the students hadn't used the tool in bachelor's degree programs and were not aware of the main function of it: interaction with the content displayed by the instructors. 
Conclusion
Thus quality design is crucial to effective learning experiences and outcomes. Integrating the range of digital technologies is needed and this is the challenge the field of Business Foreign Language Learning Design engages with. The findings of this project advance our thinking about the need for the design content to include flexibility that enables a teacher to adapt, revise, refine and reflect on the design while implementating distance learning tools. Efficiency of modern technologies and methods of training will depend in many respects on the teacher's ability to solve the problem not only of creating the comfortable psychological and emotional environment for training, but also of finding optimal balance between
